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DISCLOSURES
Financial Disclosures
● Co-creators and owners at SLP Toolkit, a
subscription based software application for school
based SLPs
● Compensated for our presentation today
We have no relevant nonfinancial disclosures to
disclose.

OBJECTIVES

determine how to collect
and analyze a
communication strengths
and needs profile to
develop a meaningful IEP

“Our decisions cannot be made in isolation or
in the absence of data; rather, these decisions
need to be made from reliable/multiple data
sources.”
write SMART goals that
align to identified
communication needs

use criterion referenced
tests and rubrics for
efficiency and consistency
in progress monitoring

Driscoll, 2016

WE ALL KNOW
DATA... SO WHY
IS THIS SO
DIFFICULT?

EMAIL
youremail@company.com

PHONE
+1 (646) 123 4567

WEBSITE
YourCompany.com

www.slptoolkit.com

There is not a systematic way
to collect the data you need.
• Eligibility is the easy part
• There is a systematic process
• Get to be a detective
• Start to see trends
• Get really good at it
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How many of you
would feel confident if
one of your IEPs were
analyzed in a court
case?

HOW DO WE GATHER
THE DATA WE NEED?

WHAT DOES THE
PANIC, SCRAMBLE,
GUESS LEAD TO?

• Informal screeners
• Checklists
• Language sample (the easy way)
• Observation
• Team input

KNOWLEDGE OF AGE/GRADE
LEVEL EXPECTATIONS
● Younger students: well established norms;
developmental milestones
● Older students: rely on research, academic
standards, and curriculum
● Can use Common Core Standards as a guide

www.slptoolkit.com
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Case study (age 5:3) :

WE HAVE THE DATA...
NOW WHAT?

Michael's communication strengths are in the area of articulation, grammar, voice, and fluency. He
demonstrates age appropriate sentence length and uses a wide variety of word types (verbs, nouns,
adjectives). Michael is able to follow the classroom routine, sits for the duration of circle time, and follow twostep directions with actions (i.e. stand-up and turn around). Michael is able to answer yes/no questions,
provide opposites in a cloze statement (i.e snow is cold, fire is _____), name items in a given category, and
provide the function of objects. In the areas of pragmatics, Michael demonstrates strengths in greeting others,
looking at people who are speaking, recognizing physical space/boundaries of others, asking for help,
developing friendships with peers, recognizing humor, and interest/awareness of people and activities.
Michael's communication needs are in the area of receptive/expressive language and pragmatics.
Michael exhibits difficulty with answering questions effectively. He will typically repeat another
student's response or will respond with an off-topic comment or a response that is not semantically
related (i.e. answer where for a when question). Michael also has a difficult time answering questions
about a story he has heard. This may be due to difficulty with attending to the story. He often
appears to be thinking about something else or can be distracted by other people around him.
Michael has difficulty including sufficient/relevant details during a personal/story retell. In the area of
pragmatics, Michael has difficulty with talking about his feelings, making comments during
discussions/conversations, demonstrating cooperative behaviors when playing with others and
demonstrating appropriate attention-getting techniques. When he wants the attention of someone
he will often speak loudly and interrupt.

Case study (Age 5:3)
NEEDS TO ADDRESS:

●
●
●
●
●
●
●
●
●

STORY COMPREHENSION
GENERAL WH ?S
OFF TOPIC RESPONSES
ATTENTION
NARRATIVE/STORY RETELL
TALKING ABOUT HIS FEELINGS
MAKING COMMENTS
COOPERATIVE BEHAVIORS WHEN PLAYING
APPROPRIATE ATTENTION SEEKING BEHAVIORS/NOT
INTERRUPTING

1

DEVELOP S.M.A.R.T.
GOALS

SUPPORT WITH
ACCOMMODATIONS

www.slptoolkit.com

Diehm, 2017
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INDIVIDUALIZE
SERVICE DELIVERY

IEP IS DEVELOPED, NOW
WHAT?

Data is your friend!
1. Take it!

• current levels of performance
• efficacy of treatment
• outcomes on goals

IEP IS DEVELOPED, NOW
WHAT?
• current levels of performance
• efficacy of treatment
• outcomes on goals

www.slptoolkit.com

2. Reflect on it
3. Write clear goals
4. Use multiple sources of data
5. Keep your students engaged

CURRENT PRACTICES IN
PROGRESS MONITORING
• THERAPIST DATA
• LANGUAGE/SPEECH SAMPLE
• RATING SCALES
• CHECKLISTS
• CRITERION REFERENCED TESTS
• RUBRICS
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PROBLEMS WITH USING THERAPIST
DATA TO REPORT PROGRESS
• TIME
• CONSISTENCY
• SUBJECTIVITY
• LACK OF SUFFICIENT DATA

WHAT ARE CRITERION REFERENCED TESTS?
● MEASURE A STUDENT’S PERFORMANCE AGAINST A
FIXED SET OF PREDETERMINED CRITERIA
● NOT NORM-REFERENCED
● USE TO COLLECT A BASELINE SCORE, THEN RE-TEST
USING THE SAME MEASURE AT EACH GRADING
PERIOD
● QUICK, CONSISTENT
● BEST USED FOR CONCRETE COMMUNICATION AREAS
● CAN BE USED TO MONITOR PROGRESS DURING MTSS
PROCESS

PROGRESS
MONITOR LIKE
A TEACHER

CRT vs. Standardized assessment
“Standardized tests are useful in providing a diagnosis. In addition, they tend to be reliable
indicators of a child’s ability as a result of that standardization. However, standardized
assessments cannot provide targets for intervention. They can “lead the way” because
there may be certain skills that are identified as problem areas, but, typically, those areas
are not addressed in depth in the test.For example, a child may miss one or two items that
assess subject-verb agreement. However, two items are not enough data to draw the
conclusion that subject-verb agreement is, indeed, a global deficit. Criterion-referenced
assessments are needed for that task. A criterion-referenced assessment compares a child
to a preset criterion, unlike standardized tests that compare a child’s performance with
other children of the same age or grade. Criterion-referenced assessments also are
considered to be more valid indicators of a child’s performance.For example, if a child was
diagnosed as having difficulty with subject-verb agreement, a clinician would design a
criterion-referenced assessment to test that skill in depth. In other words, standardized
tests are good for obtaining a diagnosis while criterion-referenced assessments are better
for selecting targets for intervention.”
Klecan-Aker & Colson, 2009

Case Study 1:
Michael is a 3rd grader
Frequently sent to the principal's office for behavior issues
Refuses to complete work
Disruptive in class
Struggles to make friends
○ He’s aggressive
○ Makes up elaborate stories
○ Monopolizes conversations/activities
● Does not work well in a group
○ No one wants to work with him
○ He does not participate (has everyone do work for him)
○ Goofs around, wastes time
○ Interrupts
●
●
●
●
●

www.slptoolkit.com
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Need: Social Language
Goal: No Clue
Result: Let’s just work
on that indirectly...

Mia will play a game cooperatively with a peer group following the rules
of the game on 4/5 opportunities as measured by SLP data.

DIFFICULTIES WITH LESS
CONCRETE SKILLS
● Can’t be measured with plus/minus
scoring criteria
● Descriptive data may better
demonstrate skill acquisition and
carryover into a more natural
setting

WHAT ARE RUBRICS?
● Incorporate a range of performance criteria to evaluate
learning outcomes vs. using just a single performance
objective
● Used for more dynamic communication areas where
traditional scoring criteria (e.g. plus/minus data) does not tell
the whole story
● Can include: quantitative data (plus/minus), qualitative data
(task analysis of skill), level of support (cues needed - quantity
and/or type), setting (where the skill is successfully used)
● Higher numbers generally refer to mastery/advanced levels of
performance, while lower numbers are used to describe
beginning/lower levels of performance

Task Analysis
1. How does a student look when they have no or
minimal representation of a targeted skill?
2. How does a student look when demonstrating
functional use of the skill (similar to peers)?
3. What are the concrete, logical skill steps the
student will need to master in order to progress
from “no skill use” to “functional skill use”?

www.slptoolkit.com
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Example 1: Fluency

RUBRICS ARE HELPFUL
FOR A VARIETY OF
SKILLS

We typically see goals for stuttering related to frequency only.
But when treating, we focus on:
● Functions
● Reactions
● Environment
● Impact

Reeves, 2018

Example 2: Narrative Retell
We typically see goals related to a student’s ability to retell a story on
x out of y opportunities.
But when treating we focus on:
● Story grammar elements
● Vocabulary
● Organization
● Level of support needed for success

HOW TO USE THEM:

HOW TO CREATE
RUBRICS:
● Identify skill to target
● Identify assessment criteria/areas to
include in scoring (typically 3-6 levels
of performance)
● Task analyze the skill

AS MEASURED BY...
● A Criterion Referenced Test
● ‘Name of’ Rubric
Ex.goals:
Mia will start a conversation with a peer scoring 14 out of 16 on an ‘Initiating a
Conversation’ rubric measured per grading period.
Abraham will define a word using 5 out of 7 different detail types (category,
function, adjective, composition, components, location, personal connection)
when given visual cues scoring 80% accuracy as measured by a criterion
referenced test per grading period.

www.slptoolkit.com
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DO IT YOURSELF CRTs/RUBRICS

HOW TO GET STARTED

Pros:

● Start small - pick an area that has a lot of spelled out norms
(e.g. articulation, grammar, developmental milestones)
● Set a goal
● For older students - rely on research and academic standards
● Use good clipart/clear images for criterion referenced tests
● For less concrete skills develop a rubric - use the same format
but customize as needed

Cons:
Cost effective
Control over stimulus items

●
●

Take time to create
Must do research to ensure tests are leveled
and based on research
Will take time to get to a point of full
implementation

●
●
●

USE PRE-CREATED CRTs/RUBRICS
Pros:
●
●

Cons:
No need to reinvent
the wheel
Can implement
immediately with all of
your students

●
●
●

Cost money
Not all pre-made measures are leveled
May only connect to Common Core State
Standards

Q&A

Keep in Touch!
Email
hello@slptoolkit.com

www.slptoolkit.com

Website

Social Media

www.slptoolkit.com

Handle: @slptoolkit
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