This is what the SLP really
looks like.

So, there was this
one time in
therapy……..

A little bit about me….
•
•
•
•

I am in my 12th year as
a school-based
Speech Pathologist.
Currently, I work with
elementary students.
Language and social
pragmatic disorders
are my jam.
The hubbs and I enjoy
going to concerts and
taking hikes.

•
•

•

•

Learner Objectives

Financial and Non-Financial Disclosures
•
•
•
•

I work for the Twin Rivers Unified School District.
I am the author of the blog, “The Dabbling
Speechie”
I create resources on TeachersPayTeachers and
make a profit from those sales.
ARHSA has provided compensation for preparing
and giving this presentation.

I have two kids.
Hanna is 6 and in first
grade. She is
enthusiastic about
ballet, Girl Scouts and
soccer.
Riley is 10. He joined
the broadcasting club
at school. After school
he does jiujitsu and
swim team in the
summer.
We are about to be a
party of 5.

•

The learner will identify the different types of collaborative service
delivery models to use for serving students.

• The learner will know how to plan and organize a "push-in" lesson.
• The learner will be able to explain evidence based practices for behavior
management techniques to use in a session.
• The learner will be able to list at least three ways he/she can effectively
collaborate and communicate with teachers and staff when implementing
a collaborative service model.
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Let’s Get To Know Each Other
•
•
•

Share where you currently live/work.
What ages you work with at your school.
One of your biggest roadblocks with implementing
collaborative services.

What are your biggest
roadblocks?

Sometimes
there are so
many dynamics
at work!

Internal Thoughts About Collaborative
Services
• “Going into the classroom is a complete waste
of time.”
• “You have NO IDEA what it’s like working with
my staff.”
• “She/he will never let me in the classroom.”
• “I don’t think I can handle one more thing I have
to do.”
• “I am not a TA.”
• “How the heck am I going to incorporate 8
different goals into one lesson?”
• “Data. What does that look like during a push-in
lesson?”

An SLP trying to schedule services.
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Why are collaborative
services so HARD to
implement?
Collaborative services are uncomfortable.

Why are collaborative services hard to
implement?
• You are working with adults (let’s be honest here).
• SLPs are managing a lot of students. Our workloads are
overwhelming in the school setting.
• SLPs are feeling pressure to treat all the goals on their
caseload let alone target all the goals during a whole
class lesson for 8 students at one time.
• Managing behaviors is tricky.
• SLPs do not have time for lesson planning.
• We are struggling with confidence and feeling inadequate
with our skill set.
• We are stressed and trying to fit in all the tasks each day
makes implementing alternative service models tough.
• There is NO manual on how to do this and limited
support.

Types of Collaborative Services
•

Co-teaching is an integrative service delivery, where the SLP, the classroom teacher
plan together and carry out a lesson together.
• This could mean that one or both teachers do the whole class instruction and
each run a different station planned together.

•

One-teach/one-float where the classroom teacher teaches the lesson and the SLP
“pushes in” to assist specific students or observes a student.
• There is no planning with the teacher using this service.

•

Consultation, coaching, model is where the SLP is discussing strategies with the
teacher for how to implement social skills in the classroom.
• You may come in to model a strategy or skill. Creating visuals or supports and
coaching the teacher on how to use them are examples of this type of service
model.

•

Pullout model is where the SLP is addressing areas of need in a small group setting
outside of the classroom environment.

Effective Collaboration with the SLP and
Teacher is Key

Types of In-Class Teaching
Supportive teaching—a combination of pullout services and direct teaching within the classroom.
Complementary teaching—the classroom teacher presents the curriculum content as primary instructor, and the
SLP assists specific students with work completion.

•

A study done looked curricular vocabulary growth in students
based on the model used.

Station teaching—instructional material is divided into parts, with the SLP and the classroom teacher(s) each
taking a group of students. Students rotate to each station, or learning center, for instruction.

•

Parallel teaching—the students are divided, and the classroom teacher and the SLP each instruct a designated
group of students simultaneously, with the SLP taking the group of students that needs more modification of
content or slower pacing in order to master the educational content.

The study looked at a traditional model, a classroom-based model
with no collaboration and a classroom-based model with
collaboration.

•

They found that the classroom-based delivery model WITH collaboration
between the SLP and teachers resulted in more vocabulary growth in
participants than simply going in to the classroom alone.

•

So, whatever model you are using for students, implementing effective
collaboration with the teacher will help the students make better gains.

Team teaching—the SLP and the classroom teacher teach the academic content together, allowing each
professional to provide his or her expertise.
Supplemental teaching—one person (usually the teacher) presents the lesson in a standard format while the
other person (usually the SLP) adapts the lesson.

https://www.asha.org/SLP/schools/School-Based-Service-Delivery-in-Speech-Language-Pathology/

Throneburg, R., Calvert, L., Sturm, J., Paramboukas, A., & Paul, P. (2000). A comparison of service delivery models: Effects on curricular vocabulary skills in the
school setting. American Journal of Speech-Language Pathology, 9, 10–20.
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Benefits of Working With The Classroom Teacher

Benefits of working with
the classroom teacher

•

Collaborating with teachers and staff can give you great insights for therapy interventions ideas
that are relevant to the student’s natural environment.

•

You don’t feel alone in serving your students. You have a team to help support decisions and
interventions.

•

Skills taught in your speech room can be generalized into the classroom more efficiently.

•

You will increase opportunities for the student to practice a skill.

•

By going into the classroom, you can train the teacher and instructional aides by demonstrating
strategies, teaching vocabulary and ways to work on a skill during the classroom day.

•

The team better understands what the student needs to work on and understands your role
better.

•

You can help engineer the classroom to support the student. For example, if Johnny is
struggling with asking to go to the bathroom, the SLP can make a conversational script for
therapy and the classroom to help him have the words/actions to use for that skill.

Tips for Using a Collaborative Service Model
•
•

•

•
•
•
•
•

Show respect for the team member’s profession.
SLPs coming into the classroom, remember that you are in the teacher’s
domain.
• Show respect for how they run their classroom even if you might do
something differently. Try to mirror the same techniques and routines
that the teacher uses.
Share and comment on positive things you are seeing the staff, SLP or
teacher doing. Brag about your team to other educators on campus when
appropriate.
Go to the person if you are having a problem. Don’t gossip about them.
Be open to change, and trying something new.
Stay humble and remember to not be a bossy, know-it-all.
Be consistent and do what you say you will do.
A team will grow slowly, and steadily if you foster the relationships with the
staff and students. Teaching by example can be a powerful tool in building
change.

Taking Data With
Collaboration Services

When we write
better goals,
data and
therapy
planning are
easier.
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Group Data Sheets
Have group data sheets when you go into
the classroom.
Take data when students are at your
station with traditional tally data in
which you mark each trial as
correct/incorrect.
Having a sheet handy will allow you to
know which goals you are going to target
before entering the classroom.

Progress Monitoring
Using a progress monitoring method,
you can take the time to teach the goals
and target areas for students.
Then, every 2-4 weeks, you can
progress monitor skills.
When using this model, you have
separate stimulus items that you do not
use in therapy.

Rubrics to Collect Data
Rubrics can help you quantify how a
child is doing without having tally
data.
This also allows your to get data
feedback from a classroom teacher.
It can help you write measurable
goals.

Anecdotal Notes
Write a narrative about each session,
noting level of prompts/cues, skills
targeted and progress on skill.
This allows the clinician to note what
levels of prompts were successful and
look to see when to fade
cues/prompts.

Consultation Services
Ideas and Resources for
Coaching and
Consultation

Document your consultations with
teachers, so you remember what
you shared.
Schedule in the time that you will
do this coaching/consulting.
One option may be to attend the
teacher’s PLC.
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http://www.youaut-aknow.com/2017/03/making-most-of-your-activity-matrix.html

Utilizing an Activity Matrix
•

Use your social skills checklist to help you
look at where the child is struggling to use
specific social skills during the school day.

•

Using the activity matrix forms can help
you determine a place in the school day
that the student can practice the specific
social skill.

•

This aligns with improving performance
deficits and increasing opportunities to
improve with the skill (fluency deficits).

•

It helps keep teachers and the team
accountable for what do to during those
times.

http://bit.ly/ActivityMatrixFREE

Naturally Targeting Other Language Skills is Helpful

Planning a 50-60 minute
Push-In Lesson

• This research article found that when SLPs treated
expressive grammar delays while purposefully adding
in social skills and literacy, the students made progress
with the grammar concepts as well as improved social
skills and literacy.
• While the preschoolers were working on subject + verb
+ object, the SLP also naturally implemented
techniques to support literacy and social skills

Washington, K. N. (2013). The association between expressive grammar intervention and social emergency literacy outcomes for
preschoolers with SLI. American Journal of Speech-Language Pathology, 22, 113–125.

Strategies the SLPs Implemented

• Guidance for listening and turn taking
• Modeling appropriate toy play
• Facilitating interactions with peers
• Use of visuals to highlight morphemes
• Pointing to words and letters while turning pages
of a book
• Highlighting book conventions such as
directionality and orientation

Washington, K. N. (2013). The association between expressive grammar intervention and social emergency literacy outcomes for
preschoolers with SLI. American Journal of Speech-Language Pathology, 22, 113–125.

Implementing a co-teach or one teach/one float service
model for 50-60 minutes
• In this study, 5 year old students with development language disorders with average
non-verbal intelligence were part of this study.
• The SLP went into the classroom for 60 minutes a week. She/He taught a whole
class lesson on one grammar concept.
• Then, the students broke up into three stations (3-6 students in a group) and worked
on different grammar targets with the help from the teacher, aides and SLP. All were
play-based activities. The students rotated to all three stations.
• Students that received this treatment model for 8 weeks improved significantly with
their grammar targets.
• Strategies during the lesson included: teaching the target directly, modeling with
emphasis, prompting the child to use the target, recasting the child’s errors on the
target and providing feedback on the child’s productions.

Smith-Lock, K. M., Leitao, S., Lambert, L. & Nickels, L. (2013). Effective intervention for expressive grammar in children with
specific language impairment. International Journal of Language and Communication Disorders, 48(3), 265–282.
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Whole Class Lesson Set- Up
• Whole Class Lesson is about 15-20 minutes.
• Students sit at their desks or the carpet.
• The clinician implements the whole class activity while
the aides and teacher help with managing behaviors
and getting students engaged in the lesson.
• The three stations range from 10-15 minutes. Allow for
transition time. For classrooms that struggle with
transition, you can use a visual timer, give picture icons
for the next table to transition to or just move the
activities to each table and students stay at one table.

Whole Class Lesson
Read a book to the class. Work on asking
wh-questions, emphasizing vocabulary,
talking about the characters.
“Who has the umbrella?”
answering/asking simple “who” questions
with peers.
Google Slide presentation to identifying
verb-actions and a brain break dance.

Station #1
Receptive language- identify verbactions.

Station #2
Can You Find It? Spring Vocabulary

Receptive language- identify vocabulary
words and functions.
Expressive language- Explain the noun’s
function and create sentences with correct
grammar.

Expressive language- create
sentences with correct tense using
Pronoun + verb + object.

Answer “what”, “where”, “when”, and
“who” questions about the pictures.

Answer “what”, and “who”
questions about the pictures.

Describe the items by attributes.
Practice turn-taking and sharing.

Describe the people and items by
attributes.

Sensory Bin

Station #3
Simon Says Spring Prepositions

Practice following directions with basic
concepts.
Initiating language by having students give
directions.

Planning a 30 Minute
Push-In Lesson

Turn-taking and following the social rules
of the group.
Practice using spring vocabulary while
following directions.

Basic Concepts
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Whole Class Lesson

Next Activity

This image cannot currently be display ed.

This image cannot currently be display ed.

Anchor Chart

As a class, the students can answer yes/no
questions about the farm animals.
The students that can answer more complex
questions, can be asked, “What does a horse
do?”, or “Where does a pig sleep?”.
This activity can take 10 minutes.

Read the book to the class. Emphasize grammar, wh-questions, story elements, etc. This will
last 5-10 minutes.

This image cannot currently be display ed.

Last Activity
This image cannot currently be display ed.

Farm Craft
Students can assemble a paper bag craft at
their desk/table. The SLP, teacher and aides
can assist students working on basic concepts
first/last, and on.
Students can practice requesting for glue
sticks and crayons.
After creating their puppets, they can play
with their puppet, act out actions or follow
directions with the puppet.

Planning Push-In For A
Specific Target Area or
Student

This image cannot currently be display ed.

This image cannot currently be display ed.

Structuring a Lesson for
Social Skills
•
•
•
•
•

Decide your main skill you want to
target.
Plan a warm-up to introduce the skill
or review something from a previous
lesson.
Plan the vocabulary instruction or
explaining the skill (acquisition skill).
Come up with an activity to work on
applying the skill in a situation.
Close the lesson with a final question,
checking for understanding of the skill
or pointing out what someone did
during the lesson that followed that
skill.

Planning Push-In
Therapy For Your Older
Students
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Mystery Doug

Plan a Craft Lesson
This image cannot currently be display ed.

This image cannot currently be display ed.

This image cannot currently be display ed.

You lead the lesson or go into the classroom
when the teacher is using the lesson.
I use this resource for my 3rd-6th grade
classrooms.
Either lead the whole class through this lesson
or take a group to help facilitate the questions
with your student in the group.

This image cannot currently be display ed.

Show a YouTube video about how windsocks work and
what they do. Ask wh-questions and target tier II
vocabulary.
Show pictures of people and have students write
complete sentences. Then, create the windsock!
Example activity before making the windsock

Plan a Craft Lesson

Do A Science Experiment
This image cannot currently be display ed.

This image cannot currently be display ed.
This image cannot currently be display ed.

Target language while playing with
the windsock: yes/no, up/down,
around, stop/go

Plan an easy science experiment for the whole
class to do.
Describe the orange and bowl by attributes
using the EET.
Teach and practice tier II vocabulary such as
“predict,” “compare,” “contrast,” or “infer”.
Work on sequencing steps of the experiment.
Have students summarize the findings of the
experiment.

Use the windsock outside after creating.

http://bit.ly/STF-SCIEXP

How I Implemented A Life Skills Push-In Model
• I went into second period 2 days a week co-teaching
with the teacher.
• I collaborated about the skills/themes they were
targeting and then planned lessons around that.
• I used the 5 aides to help run station groups while the
teacher and I floated around from group to group.
• I would do a whole-class lesson for 15-20 minutes infusing
role play, quick games and sometimes videos.
• Then, we broke up into table groups and did activities
related to the whole-class lesson. Each table had the same
activity.

Plan a Themed Lesson
This image cannot currently be display ed.

We learned about apples. I showed them some
non-fiction apple videos on YouTube.
At stations, the students moved from 3
stations with the support from the aides.
Station #1: apple tasting and sharing opinion
(social conversation)
Station #2: Describing apples by attributes
and filling out the parts of an apple.

This image cannot currently be display ed.

Station #3: Sorting vocabulary words with
pictures.

http://bit.ly/TDS-apples
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This image cannot currently be display ed.

This image cannot currently be display ed.

This image cannot currently be display ed.

What Tricky Situations Are You
Facing With Collaborative Services?

This image cannot currently be display ed.

This image cannot currently be display ed.
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This image cannot currently be display ed.
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